
          Stokeinteignhead Primary School  

          YEAR B: Year 5 & 6 Long Term Overview 

Subject Autumn A Autumn B Spring A Spring B Summer A Summer B 

English Eats, Shoots and Leaves by 

Lynne Truss 

(Using commas to avoid 

ambiguity) 

 

A Wizard of Earthsea by 

Ursula Le Guin 

(Setting and character 

description) 

The Call by Charlotte Mew 

(Rhyming Poetry) 

Beowulf by Kevin Crossley-

Holland 

(Story writing) 

Everything You Need to Know 

About Snakes and Other 

Scaly Reptiles by John 

Woodward 

(Hybrid Text: Letter writing, 

story and instructions) 

I Am Cat by Jackie Morris 

(Non-Rhyming poetry)  

 

Charles Dickens by Mick 

Manning 

(Hybrid Text: Diary Entry, 

Report and Graphic Novel) 

Cross-

Curricular 

English  

Geography Link 

 

Create a persuasive 

brochure to encourage 

people to visit/live in 

Canada  

Science Link 

 

Everest by Alexandra Stewart 

Write a newspaper report 

about the moon landing 

Science Link 

 

Write a set of instructions on 

how to carry out a CSI 

investigation 

History Link 

 

Write a non-chronological 

report about the Ancient 

Egyptians 

Geography Link 

 

The Everyday Journeys of 

Ordinary Things by Libby 

Deutsch 

Chronological Explanation 

Text 

How are materials recycled 

into new objects? 

History Link 

 

My Secret War Diary by 

Flossie Albright written by 

Marcia Williams 

Diary entry for Sir Frances 

Drake 

Maths Number: Place Value 

Number: Four Operations  

Measurement: Converting Units 

Number: Fractions 

  

Number: Fractions Y5 

Number: Ratio Y6 

Number: Decimals and Percentages 

Number: Decimals Y5 

Number: Algebra Y6 

Measurement: Perimeter, Area and Volume 

Statistics 

Geometry: Properties of Shape 

Geometry: Position and Direction 

SATs 

Investigations 

Consolidation 

Cross-

Curricular 

Maths 

 Measurement 

(linked to History – making 

model of Viking ship) 

Measurement 

Angles 

(linked to Science) 

Measurement  

Position & Directions – co-

ordinates  

(linked to 

Geography/Science) 

Measurement  

(linked to Geography) 

Statistics  

(linked to Science) 

Science Forces 

Can you feel the force? 

• Can they explain that 

unsupported objects fall 

towards the Earth because 

of the force of gravity acting 

between the Earth and the 

falling object? 

• Can they identify the 

effects of air resistance, 

water resistance and friction, 

that act between moving 

surfaces?  

• Can they recognise that 

some mechanisms, including 

levers, pulleys and gears, 

allow a smaller force to have 

a greater effect? 

Earth & Space 

Will we send another human 

to the moon? 

• Can they describe the 

movement of the Earth, and 

other planets, relative to the 

Sun in the solar system? 

• Can they describe the 

movement of the Moon 

relative to the Earth?  

• Can they describe the Sun, 

Earth and Moon as 

approximately spherical 

bodies? 

• Can they use the idea of the 

Earth’s rotation to explain day 

and night and the apparent 

movement of the sun across 

the sky? 

Properties of materials 

Could you be the next CSI investigator? 

• Can they compare and group together everyday materials 

on the basis of their properties, including their hardness, 

solubility, transparency, conductivity (electrical and thermal), 

and response to magnets?  

• Can they know that some materials will dissolve in liquid to 

form a solution, and describe how to recover a substance 

from a solution?  

• Can they use knowledge of solids, liquids and gases to 

decide how mixtures might be separated, including through 

filtering, sieving and evaporating? 

• Can they give reasons, based on evidence from 

comparative and fair tests, for the particular uses of everyday 

materials, including metals, wood and plastic? 

• Can they demonstrate that dissolving, mixing and changes 

of state are reversible changes?  

• Can they explain that some changes result in the formation 

of new materials, and that this kind of change is not usually 

Living things and their 

habitats 

Do all animals and plants start 

life as an egg? 

•Can they recognise that 

living things can be grouped 

in a variety of ways? 

•Can they explore and use 

classification keys to help 

group, identify and name a 

variety of living things in their 

local and wider environment?  

• Can they recognise that 

environments can change 

and that this can sometimes 

pose dangers to living things? 

• Can they describe the 

differences in the life cycles of 

a mammal, an amphibian, an 

insect and a bird? 

Animals including humans 

How different will you be 

when you are as old as your 

grandparents? 

• Can they describe the 

changes as humans develop 

to old age?  

 



reversible, including changes associated with burning and the 

action of acid on bicarbonate of soda? 

•Can they describe the life 

process of reproduction in 

some plants and animals? 

Year 5 

Science  

Working 

Scientifically 

Skills for working Scientifically (Planning) runs across all 

topics: 

• Can they plan and carry out a scientific enquiry to answer 

questions, including recognising and controlling variables 

where necessary? 

• Can they make a prediction with reasons? 

• Can they use test results to make predictions to set up 

comparative and fair tests? 

• Can they present a report of their findings through writing, 

display and presentation? 

• Can they explore different ways to test an idea, choose 

the best way and give reasons? 

• Can they vary one factor whilst keeping the others the 

same in an experiment? 

• Can they use information to help make a prediction? 

• Can they explain, in simple terms, a scientific idea and 

what evidence supports it? 

Skills for working Scientifically (Obtaining and presenting 

evidence) runs across all topics: 

• Can they take measurements using a range of scientific 

equipment with increasing accuracy and precision? 

• Can they take repeat readings when appropriate? 

• Can they record more complex data and results using 

scientific diagrams, labels, classification keys, tables, 

scatter graphs, bar and line graphs? 

• Can they decide which units of measurement they need 

to use? 

• Can they explain why a measurement needs to be 

repeated? 

Skills for working Scientifically (Considering evidence and 

obtaining) runs across all topics: 

• Can they report and present findings from enquiries 

through written explanations and conclusions? 

• Can they use a graph to answer scientific questions? 

• Can they find a pattern from their data and explain what it 

shows?  

• Can they link what they have found out to other science? 

• Can they suggest how to improve their work and say why 

they think this? 

Year 6 

Science  

Working 

Scientifically 

Skills for working Scientifically (Planning) runs across all 

topics: 

• Can they explore different ways to test an idea, choose 

the best way, and give reasons?  

• Can they vary one factor whilst keeping the others the 

same in an experiment? Can they explain why they do 

this?  

• Can they plan and carry out an investigation by 

controlling variables fairly and accurately?  

• Can they make a prediction with reasons?  

• Can they use information to help make a prediction?  

• Can they use test results to make further predictions and 

set up further comparative tests?  

• Can they explain, in simple terms, a scientific idea and 

what evidence supports it?  

• Can they present a report of their findings through 

writing, display and presentation? 

Skills for working Scientifically (Obtaining and presenting 

evidence) runs across all topics: 

• Can they explain why they have chosen specific 

equipment? (incl ICT based equipment)  

• Can they decide which units of measurement they 

need to use?  

• Can they explain why a measurement needs to be 

repeated?  

• Can they record their measurements in different ways? 

(incl bar charts, tables and line graphs)  

• Can they take measurements using a range of scientific 

equipment with increasing accuracy and precision? 

Skills for working Scientifically (Considering evidence and 

obtaining) runs across all topics: 

• Can they find a pattern from their data and explain what 

it shows?  

• Can they use a graph to answer scientific questions?  

• Can they link what they have found out to other 

science?  

• Can they suggest how to improve their work and say why 

they think this?  

• Can they record more complex data and results using 

scientific diagrams, classification keys, tables, bar charts, 

line graphs and models?  

• Can they report findings from investigations through 

written explanations and conclusions?  

• Can they identify scientific evidence that has been used 

to support to refute ideas or arguments?  

• Can they report and present findings from enquiries, 

including conclusions, causal relationships and 

explanations of and degree of trust in results, in oral and 

written forms such as displays and other presentations? 

History Stone Age to 1066: The Anglo-Saxons 

Who were the Anglo-Saxons? 

Autumn B 

• Can I describe why, where and when the Scots and Anglo-

Saxons invaded Britain, describe a key historical character 

from the time and explain what the seven Anglo-Saxon 

kingdoms were? 

• Can I understand how the Anglo-Saxons have influenced 

Britain by explaining some of the place names they 

established and their meanings? 

• Can I describe a typical Anglo-Saxon village and explain 

what jobs the people did? 

• Can I analyse and describe Anglo-Saxon artefacts and 

explain what they can teach us about Anglo Saxon culture? 

Ancient Civilisations: Ancient Egypt 

How can we rediscover the wonders of Ancient Egypt? 

Spring B 

• Can I locate ancient Egypt in time and place? 

• Can I find out about ancient Egyptian landscape and 

find out how it impacted on people’s lives in Ancient 

Egypt? 

• Can I find out about Tutankhamen and how artefacts 

can teach us about the past? 

• Can I understand the importance of artefacts in helping 

us find out about the past? 

• Can I find out about the way of life in ancient Egypt? 

• Can I find out about the way people lived and worked 

in ancient Egypt? 

• Can I learn about Egyptian tombs, pyramids and burial 

sites? 

Theme of British History: Exploration 

Who were the famous British explorers in the past?  

(Tudor Exploration) 

Summer B 

• Can I identify differences between medieval, Tudor and 

modern maps of the world? 

• Can I identify ways in which knowledge of the world during 

Tudor times was more accurate than in the Middle Ages?  

• Can I make the link between voyages of exploration and 

more accurate maps? 

• Can I locate the Tudor period correctly on a time line? 

• Can I record reasons for Tudor exploration?  

• Can I identify similarities and differences between exploration 

in the Tudor period and the present? 

• Can I find out and record aspects of the daily life of sailors?  



• Can I explain the religious beliefs and practices of the early 

Anglo-Saxon people and I know and can describe some of 

the gods they worshipped? 

• Can I explain the work of some of the people who were 

influential in converting the Anglo-Saxons to Christianity and I 

know about some of the important Christian buildings that 

they founded? 

• Can I explain the process of mummification and why it 

was important to ancient Egyptians? 

• Can I compare and contrast the powers of different 

Egyptian gods? 

• Can I recall, select and organise historical information? 

 

• Can I identify enjoyable and disagreeable aspects of life at 

sea?  

• Can I recognise that there are different interpretations of 

voyages and give reasons for this?  

• Can I record information in different ways? 

• Can I match the dates and events of the voyage?  

• Can I plot the voyage on a world map? 

• Can I sort the reasons for the voyage into categories? 

• Can I identify the needs of settlers  

• Can I identify and describe the problems faced by settlers in 

Roanoke? 

• Can I identify and explain why the Roanoke settlement 

failed? 

• Can I recall and find out information about the way of life of 

Amerindians? 

• Can I discuss how the lifestyles of Amerindians were viewed 

by settlers from England? 

• Can I identify how these differences might have caused 

problems for Amerindians? 

• Can I write about the Amerindian perspective of English 

settlement? 

• Can I show understanding through discussion of the impact 

of Tudor exploration on life today? 

Local History   Who were the famous Tudors in our local area? 

History Year 5 

Knowledge 

and Skills 

Skills for working Historically (Chronological understanding) 

runs across all topics: 

•Can they use dates and historical language in their work?  

• Can they draw a timeline with different time periods outlined 

which show different information, such as, periods of history, 

when famous people lived, etc.?  

• Can they use their mathematical skills to work out exact time 

scales and differences as need be? 

• Can they create timelines which outline the development of 

specific features, such as medicine; weaponry; transport, etc. 

Skills for working Historically (Historical enquiry) runs across 

all topics: 

• Can they test out a hypothesis in order to answer a question?  

• Do they appreciate how historical artefacts have helped us 

understand more about British lives in the present and past? 

• Can they research the life of one person who has had an 

influence on the way Great Britain is divided into four separate 

countries? 

Skills for working Historically (Knowledge and interpretation) 

runs across all topics: 

• Can they describe historical events from the different period/s 

they are studying/have studied?  

• Can they make comparisons between historical periods; 

explaining things that have changed and things which have 

stayed the same?  

• Can they explain the role that Britain has had in spreading 

Christian values across the world?  

• Can they begin to appreciate that how we make decisions 

has been through a Parliament for some time?  

• Do they appreciate that significant events in history have 

helped shape the country we have today?  

• Do they have a good understanding as to how an aspect of 

British History has changed over the years? 

•Do they appreciate how major events have created huge 

differences to the way Britain has developed? 

History Year 6 

Knowledge 

and Skills 

Skills for working Historically (Chronological understanding) 

runs across all topics: 

• Can they say where a period of history fits on a timeline?  

• Can they place a specific event on a timeline by 

decade?  

• Can they place features of historical events and people 

from past societies and periods in a chronological 

framework? 

Skills for working Historically (Historical enquiry) runs across 

all topics: 

• Can they look at two different versions and say how the 

author may be attempting to persuade or give a specific 

viewpoint? 

• Can they identify and explain their understanding of 

propaganda? 

• Can they describe a key event from Britain’s past using 

a range of evidence from different sources? 

Skills for working Historically (Knowledge and interpretation) 

runs across all topics: 

• Can they summarise the main events from a specific 

period in history, explaining the order in which key events 

happened?  

• Can they summarise how Britain has had a major 

influence on world history?  

• Can they summarise what Britain may have learnt from 

other countries and civilizations through time gone by 

and more recently?  

• Can they describe features of historical events and 

people from past societies and periods they have 

studied?  



• Can they recognise and describe differences and 

similarities/ changes and continuity between different 

periods of history? 

Geography Passport to the World 

Where would you prefer to live – England or Canada? 

Autumn A 

• Describe a continent as a large landmass. 

• Explain that continents are groups of countries. 

• Identify some countries and cities in Canada using an atlas 

to find the names of countries. 

• Find out about important physical features of an area of 

Canada. 

• Find about the climate of an area of Canada. 

• Find out about the human geography of an area of 

Canada.  

• Explain what planning is needed for a trip abroad. 

• Identify the similarities and differences between a place in 

Canada and where I live.  

• Identify similarities and differences between the climate of 

a place in Canada and where I live. 

Coasts  

Do all our beaches look the same? 

Spring A 

• Use appropriate geographical vocabulary. 

• Use maps and atlases to find the location of places and 

environments. 

• Understand the physical features of coasts and the 

processes of erosion and deposition that affect them. 

• Collect and record evidence. 

• Communicate in ways appropriate to the task and 

audience. 

• Use appropriate geographical vocabulary. 

• Use secondary sources of information and ICT to find out 

about the physical features of coasts and the processes 

of erosion that affect them. 

• Find out about an environmental issue. 

 

Climate/Environment 

Where does our rubbish go in Devon? 

Summer A 

• Recognise that the Earth’s climate is changing. 

• Understand that human activities are contributing 

towards this change. 

• To understand what a carbon footprint is. 

• To recognise that everybody in the world has a carbon 

footprint. 

• To identify, investigate and discuss some current and 

future impacts of climate change on people and the 

planet. 

• To understand what climate change adaptation means. 

• To identify a range of possible actions that could be 

taken against climate change. 

• To understand what climate change adaptation means. 

• To identify a range of possible actions that could be 

taken against climate change. 

Local 

Geography 

  

 

Does Teignmouth and Maidencombe beach look the same?  

Geography 

Year 5 

Knowledge 

and Skills 

Geographical Enquiry 

•Can they collect information about a place and use it in a 

report?  

•Can they find possible answers to their own geographical 

questions?  

•Can they plan a journey to a place in another part of the 

world, taking account of distance and time? 

•Can they work out an accurate itinerary detailing a journey 

to another part of the world? 

Physical Geography 

• Can they explain how a location fits into its wider 

geographical location; with reference to physical features?  

• Can they explain what a place (open to environmental 

and physical change) might be like in the future taking 

account of physical features? 

Human Geography 

• Can they explain how a location fits into its wider 

geographical location; with reference to human and 

economical features?  

• Can they explain what a place might be like in the future, 

taking account of issues impacting on human features? 

Geographical Knowledge 

•Can they name and locate many of the world’s major rivers 

on maps?  

•Can they name and locate many of the world’s most famous 

mountain regions on maps? 

•Can they locate the USA and Canada on a world map and 

atlas? 

• Can they begin to recognise the climate of a given country 

according to its location on the map? 

Geographical Enquiry 

•Can they collect information about a place and use it in a 

report?  

•Can they map land use?  

•Can they find possible answers to their own geographical 

questions?  

•Can they make detailed sketches and plans; improving 

their accuracy later? 

Physical Geography 

• Can they explain how a location fits into its wider 

geographical location; with reference to physical features?  

• Can they explain what a place (open to environmental 

and physical change) might be like in the future taking 

account of physical features? 

Human Geography 

• Can they explain how a location fits into its wider 

geographical location; with reference to human and 

economical features?  

• Can they explain what a place might be like in the future, 

taking account of issues impacting on human features? 

• Can they report on ways in which humans have both 

improved and damaged the environment? 

Geographical Knowledge 

 Geographical Enquiry 

•Can they collect information about a place and use it in a 

report?  

•Can they map land use?  

•Can they find possible answers to their own geographical 

questions?  

•Can they make detailed sketches and plans; improving their 

accuracy later? 

Physical Geography 

•Can they explain how a location fits into its wider 

geographical location; with reference to physical features? 

•Can they explain what a place (open to environmental and 

physical change) might be like in the future taking account of 

physical features? 

Human Geography 

•Can they explain how a location fits into its wider 

geographical location; with reference to human and 

economical features? 

•Can they explain what a place might be like in the future, 

taking account of issues impacting on human features? Can 

they report on ways in which humans have both improved 

and damaged the environment? 

 



Geography 

Year 6 

Knowledge 

and Skills 

Geographical Enquiry 

•Can they use maps, aerial photos, plans and web resources 

to describe what a locality might be like? 

•Can they define geographical questions to guide their 

research?  

•Can they use a range of self-selected resources to answer 

questions? 

Physical Geography 

•Can they give extended descriptions of the physical 

features of different places around the world?  

•Can they describe how some places are similar and others 

are different in relation to their physical features?  

•Can they plan a journey to another part of the world which 

takes account of time zones?  

•Do they understand the term sustainable development? 

Can they use it in different contexts? 

Human Geography 

•Can they give an extended description of the human 

features of different places around the world?  

•Can they describe how some places are similar and others 

are different in relation to their human features? 

•Can they explain how human activity has caused an 

environment to change?  

•Can they analyse population data on two settlements and 

report on findings and questions raised? 

Geographical Knowledge 

•Can they recognise key symbols used on ordnance survey 

maps? 

•Can they identify and name the Tropics of Cancer and 

Capricorn as well as the Arctic and Antarctic circles? 

•Can they explain how the time zones work? 

•Can they name and locate the main canals that link different 

continents? 

•Can they name the main lines of latitude and meridian of 

longitude? 

Geographical Enquiry 

•Can they confidently explain scale and use maps with a 

range of scales?  

•Can they choose the best way to collect information 

needed and decide the most appropriate units of measure?  

•Can they make careful measurements and use the data?  

•Can they use OS maps to answer questions?  

•Can they use maps, aerial photos, plans and web resources 

to describe what a locality might be like? 

•Can they define geographical questions to guide their 

research?  

•Can they use a range of self-selected resources to answer 

questions? 

Physical Geography 

•Can they accurately use a 4-figure grid reference?  

•Can they create sketch maps when carrying out a field 

study? 

Human Geography 

•Can they give an extended description of the human 

features of different places around the world?  

•Can they map land use with their own criteria?  

•Can they describe how some places are similar and others 

are different in relation to their human features? 

•Can they explain how human activity has caused an 

environment to change?  

•Can they analyse population data on two settlements and 

report on findings and questions raised? 

Geographical Knowledge 

• Can they recognise key symbols used on ordnance survey 

maps?  

 

Geographical Enquiry 

•Can they make careful measurements and use the data?  

•Can they use maps, aerial photos, plans and web resources 

to describe what a locality might be like? 

•Can they define geographical questions to guide their 

research?  

•Can they use a range of self-selected resources to answer 

questions? 

Physical Geography 

•Can they accurately use a 4-figure grid reference?  

•Can they create sketch maps when carrying out a field 

study? 

Human Geography 

•Can they describe how some places are similar and others 

are different in relation to their human features? 

•Can they explain how human activity has caused an 

environment to change?  

Geographical Knowledge 

 

Art & Design DRAWING/PAINTING 

North American Art 

(Linked to Geography) 

‘George Little, Leah Dorian, Benjamin Chee Chee’ 

Autumn A 

DRAWING/PAINTING/3D (CLAY) 

Shells/Fossils: Ernst Haekel/Ka Ho Leung Gail 

Ceramic harbours: Gail Trezise 

(Linked to Geography) 

Spring A 

PRINTING/COLLAGE 

3D/CLAY/SCULPTURE 

Mechanical Patterns 

‘Louise Nevelson’ 

Summer A 

Year 5 

Knowledge 

and Skills 

Drawing 

•Can they identify and draw simple objects, and use marks 

and lines to produce texture?  

•Do they successfully use shading to create mood and 

feeling?  

• Can they organise line, tone, shape and colour to represent 

facial features?  

•Can they show reflections?  

•Can they explain why they have chosen specific materials to 

draw with? 

Painting 

•Can they create a range of moods in their paintings?  

•Can they express their emotions accurately through their 

painting and sketches? 

Drawing 

•Can they identify and draw simple objects, and use marks 

and lines to produce texture?  

•Do they successfully use shading to create mood and 

feeling?  

• Can they organise line, tone, shape and colour to represent 

facial features?  

•Can they show reflections?  

•Can they explain why they have chosen specific materials to 

draw with? 

Painting 

•Can they create a range of moods in their paintings?  

•Can they express their emotions accurately through their 

painting and sketches? 

3D - Clay 

3D – Sculpture & Clay 

•Do they experiment with and combine materials and 

processes to design and make 3D form?  

•Can they sculpt clay and other mouldable materials? 

Collage 

•Can they combine visual and tactile qualities to express mood 

and emotion? 

Printing 

•Can they print using a number of colours?  

•Can they create an accurate print design that meets a given 

criteria?  

•Can they print onto different materials? 

 



•Do they experiment with and combine materials and 

processes to design and make 3D form?  

•Can they sculpt clay and other mouldable materials? 

 

Year 6 

Knowledge 

and Skills 

Drawing 

•Do their sketches communicate emotions and a sense of self 

with accuracy and imagination?  

•Can they explain why they have combined different tools to 

create their drawings?  

•Can they explain why they have chosen specific drawing 

techniques? 

Painting 

•Can they explain what their own style is?  

•Can they use a wide range of techniques in their work?  

•Can they explain why they have chosen specific painting 

techniques? 

Drawing 

•Do their sketches communicate emotions and a sense of self 

with accuracy and imagination?  

•Can they explain why they have combined different tools to 

create their drawings?  

•Can they explain why they have chosen specific drawing 

techniques? 

Painting 

•Can they explain what their own style is?  

•Can they use a wide range of techniques in their work?  

•Can they explain why they have chosen specific painting 

techniques? 

3D – Sculpture & Clay 

•Can they create work which is open to interpretation by the 

audience?  

•Can they include both visual and tactile elements in their 

work? 

3D – Sculpture & Clay 

•Can they create work which is open to interpretation by the 

audience?  

•Can they include both visual and tactile elements in their 

work? 

Collage 

•Can they justify the materials they have chosen?  

•Can they combine pattern, tone and shape? 

Printing 

• Can they overprint using different colours?  

• Do they look very carefully at the methods they use and make 

decisions about the effectiveness of their printing methods? 

(Objectives 

run 

throughout all 

art units of 

learning) 

 

Year 5 

Sketch Books  

• Do their sketchbooks contain detailed notes, and quotes explaining about items? 

• Do they compare their methods to those of others and keep notes in their sketchbooks? 

• Do they combine graphics and text-based research of commercial design, for example 

magazines etc, to influence the layout of their sketchbooks? 

• Do they adapt and refine their work to reflect its meaning and purpose, keeping notes 

and annotations in their sketchbooks? 

 Knowledge 

• Can they make a record about the styles and qualities in their work? 

• Can they say what their work is influenced by? 

• Can they include technical aspects in their work, e.g. architectural design? 

Year 6  

Sketch Books  

• Do their sketchbooks contain detailed notes, and quotes explaining about items? 

• Do they compare their methods to those of others and keep notes in their sketchbooks? 

• Do they combine graphics and text-based research of commercial design, for example 

magazines etc, to influence the layout of their sketchbooks? 

• Do they adapt and refine their work to reflect its meaning and purpose, keeping notes and 

annotations in their sketchbooks? 

 Knowledge 

• Can they make a record about the styles and qualities in their work? 

• Can they say what their work is influenced by? 

• Can they include technical aspects in their work, e.g. architectural design? 

DT ELECTRICAL/MECHANICAL 

COMPONENTS 

‘Fairgrounds’ 

(Stand Alone) 

Autumn B 

COOKING/NUTRITION 

‘Gingerbread Houses’ 

(Stand Alone – short unit) 

Autumn B 

 STIFF & FLEXIBLE SHEET 

MATERIALS 

‘Egyptian Sarcophagus’ 

(linked to history)  

Spring B 

 TEXTILES 

(linked to Geography – 

Recycling) 

Recycled Clothing 

Summer B 

Year 5 

Knowledge 

and Skills 

Electrical/Mechanical 

Components 

•Can they incorporate a 

switch into their product?  

•Can they refine their 

product after testing it?  

•Can they incorporate 

hydraulics and pneumatics? 

Cooking/Nutrition 

•Can they describe what they 

do to be both hygienic and 

safe? •How have they 

presented their product well? 

 Stiff & Flexible Sheet Materials 

•Are their measurements 

accurate enough to ensure 

that everything is precise?  

•How have they ensured that 

their product is strong and fit 

for purpose? 

 Textiles 

•Do they experiment with 

and combine materials and 

processes to design and 

make 3D form?  

•Can they use textile and 

sewing skills as part of a 

project, e.g. hanging, textile 

book, etc.? This could include 

running stitch, cross stitch, 

backstitch, appliqué and/or 

embroidery. 

•Do they think what the user 

would want when choosing 

textiles?  

•How have they made their 

product attractive and 

strong?  



•Can they make up a 

prototype first?  

•Can they use a range of 

joining techniques? 

Year 6 

Knowledge 

and Skills 

Electrical/Mechanical 

Components 

•Can they use different kinds 

of circuit in their product?  

•Can they think of ways in 

which adding a circuit 

would improve their 

product? 

Cooking/Nutrition 

•Can they explain how their 

product should be stored with 

reasons?  

•Can they set out to grow their 

own products with a view to 

making a salad, taking 

account of time required to 

grow different foods? 

 Stiff & Flexible Sheet Materials 

•Can they justify why they 

selected specific materials?  

•How have they ensured that 

their work is precise and 

accurate?  

•Can they hide joints so as to 

improve the look of their 

product? 

 Textiles 

•Can they create work which 

is open to interpretation by 

the audience?  

•Can they include both visual 

and tactile elements in their 

work? 

•Have they thought about 

how their product could be 

sold?  

•Have they given considered 

thought about what would 

improve their product even 

more? 

 

(Objectives 

run 

throughout all 

art units of 

learning) 

 

Year 5 

Developing, planning and communicating ideas 

• Can they come up with a range of ideas after they have collected information? • Do they 

take a user’s view into account when designing? • Can they produce a detailed step-by-step 

plan? • Can they suggest some alternative plans and say what the good points and 

drawbacks are about each? 

Working with tools, equipment, materials and components to make quality products 

• Can they explain why their finished product is going to be of good quality? • Can they 

explain how their product will appeal to the audience? • Can they use a range of tools and 

equipment expertly? • Do they persevere through different stages of the making process? 

Evaluating processes and products 

• Do they keep checking that their design is the best it can be? • Do they check whether 

anything could be improved? • Can they evaluate appearance and function against the 

original criteria? 

Year 6 

Developing, planning and communicating ideas 

• Can they use a range of information to inform their design? • Can they use market research to 

inform plans? • Can they work within constraints? • Can they follow and refine their plan if 

necessary? • Can they justify their plan to someone else? • Do they consider culture and society 

in their designs? 

Working with tools, equipment, materials and components to make quality products 

• Can they use tools and materials precisely? • Do they change the way they are working if 

needed? 

Evaluating processes and products 

• How well do they test and evaluate their final product? • Is it fit for purpose? • What would 

improve it? • Would different resources have improved their product? • Would they need more 

or different information to make it even better? • Does their product meet all design criteria? • 

Did they consider the use of the product when selecting materials? 

Computing 

(Purple Mash) 

Coding & 

Computational 

Thinking 

Coding  

Unit 6.1 

(6 weeks) 

Online Safety 

 

 

Online Safety 

Unit 6.2 

(2 weeks) 

Spreadsheets 

 

 

Spreadsheets 

Unit 6.3 

(5 weeks) 

Writing & Presenting 

 

 

Blogging 

Unit 6.4 

(4 weeks) 

Writing & Presenting 

 

 

Text Adventures 

Unit 6.5 

(5 weeks) 

Communication & 

Networks 

 

Networks 

Unit 6.6 

(3 weeks) 

Coding & 

Computational 

Thinking 

Quizzing 

Unit 6.7 

(6 weeks) 

Coding & 

Computational 

Thinking 

Understanding Binary 

Unit 6.8 

(4 weeks) 

• To design a 

playable game with 

a timer and a score.  

• To plan and use 

selection and 

variables.  

• To understand how 

the launch 

command works. 

• To use functions 

and understand why 

they are useful. 

• To understand how 

functions are 

created and called. 

• To identify benefits 

and risks of mobile 

devices 

broadcasting the 

location of the 

user/device.  

• To identify secure 

sites by looking for 

privacy seals of 

approval.  

• To identify the 

benefits and risks of 

giving personal 

information.  

• To review the 

meaning of a digital 

footprint.  

• To use a 

spreadsheet to 

investigate the 

probability of the 

results of throwing 

many dice.  

• To use a 

spreadsheet to 

calculate the 

discount and final 

prices in a sale.  

• To use a 

spreadsheet to plan 

how to spend pocket 

money and the 

effect of saving 

money.  

• To identify the 

purpose of writing a 

blog.  

• To identify the 

features of a 

successful blog.  

• To plan the theme 

and content for a 

blog.  

• To understand 

how to write a blog 

and a blog post.  

• To consider the 

effect upon the 

audience of 

changing the visual 

• To find out what a 

text adventure is.  

• To use 2Connect to 

plan a story 

adventure.  

• To make a story-

based adventure 

using 2Create a Story.  

• To introduce an 

alternative model for a 

text adventure which 

has a less sequential 

narrative.  

• To use written plans 

to code a map-based 

adventure in 2Code. 

• To learn about 

what the Internet 

consists of.  

• To find out what a 

LAN and a WAN are.  

• To find out how the 

Internet is accessed 

in school.  

• To research and 

find out about the 

age of the Internet.  

• To think about what 

the future might hold. 

•To create a picture-

based quiz for young 

children.  

• To learn how to use 

the question types 

within 2Quiz.  

• To explore the 

grammar quizzes.  

• To make a quiz that 

requires the player to 

search a database.  

• To make a quiz to 

test your teachers or 

parents. 

• To examine how 

whole numbers are 

used as the basis for 

representing all types 

of data in digital 

systems.  

• To recognise that 

digital systems 

represent all types of 

data using number 

codes that ultimately 

are patterns of 1s and 

0s (called binary 

digits, which is why 

they are called 

digital systems).  



• To use flowcharts to 

create and debug 

code. 

• To create a 

simulation of a room 

in which devices can 

be controlled. 

• To understand how 

user input can be 

used in a program. 

• To understand how 

2Code can be used 

to make a text-

adventure game. 

• To have a clear 

idea of appropriate 

online behaviour.  

• To begin to 

understand how 

information online 

can persist.  

• To understand the 

importance of 

balancing game 

and screen time with 

other parts of their 

lives.  

• To identify the 

positive and 

negative influences 

of technology on 

health and the 

environment. 

• To use a 

spreadsheet to plan 

a school charity day 

to maximise the 

money donated to 

charity. 

properties of the 

blog.  

• To understand 

how to contribute to 

an existing blog.  

• To understand 

how and why blog 

posts are approved 

by the teacher.  

• To understand the 

importance of 

commenting on 

blogs. 

• To understand that 

binary represents 

numbers using 1s and 

0s and these 

represent the on and 

off electrical states 

respectively in 

hardware and 

robotics. 

E-Safety 

(Purple Mash) 

E-Safety 

(Google Legends) 

PSHE 

(Jigsaw) 

Being Me in My World Celebrating Difference Dreams and Goals Healthy Me Relationships Changing Me 

PSHE 

Knowledge 

Year 5/6 

• Know about children’s 

universal rights (United 

Nations Convention on 

the Rights of the Child)  

• Know about the lives of 

children in other parts of 

the world  

• Know that personal 

choices can affect 

others locally and 

globally  

• Know how to set goals 

for the year ahead  

• Understand what fears 

and worries are 

• Understand that their 

own choices result in 

different 

consequences and 

rewards  

• Understand how 

democracy and 

having a voice benefits 

the school community  

• Understand how to 

contribute towards the 

democratic process 

• Know that people can 

hold power over others  

individually or in a group 

• Know that power can 

play a part in a bullying 

or conflict situation 

• Know that there are 

different perceptions of 

‘being normal’ and 

where these might come 

from 

• Know that difference can 

be a source of 

celebration as well as 

conflict 

• Know that being different 

could affect someone’s 

life  

• Know why some people 

choose to bully others  

• Know that people with 

disabilities can lead 

amazing lives  

 

• Know their own 

learning strengths  

• Know what their 

classmates like and 

admire about them 

• Know a variety of 

problems that the world 

is facing  

• Know some ways in 

which they could work 

with others to make the 

world a better place  

• Know what the 

learning steps are they 

need to take to 

achieve their goal 

• Know how to set 

realistic and 

challenging goals  

 

• Know how to take 

responsibility for their 

own health  

• Know what it means to be 

emotionally well  

• Know how to make 

choices that benefit their 

own health and well-

being  

• Know about different 

types of drugs and their 

uses  

• Know how these different 

types of drugs can affect 

people’s bodies, 

especially their liver and 

heart  

• Know that stress can be 

triggered by a range of 

things 

• Know that being stressed 

can cause drug and 

alcohol misuse 

•  Know that some people 

can be exploited and 

made to do things that 

are against the law 

• Know why some people 

join gangs and the risk 

that this can involve  

 

• Know that it is important 

to take care of their own 

mental health  

• Know ways that they can 

take care of their own 

mental health  

• Know the stages of grief 

and that there are 

different types of loss that 

cause people to grieve  

• Know that sometimes 

people can try to gain 

power or control them  

• Know some of the 

dangers of being ‘online’ 

• Know how to use 

technology safely and 

positively to 

communicate with their 

friends and family 

• Know how girls’ and 

boys’ bodies change 

during puberty and 

understand the 

importance of looking 

after themselves 

physically and 

emotionally 

• Know how a baby 

develops from 

conception through the 

nine months of 

pregnancy and how it is 

born  

• Know how being 

physically attracted to 

someone changes the 

nature of the relationship 

• Know the importance of 

self-esteem and what 

they can do to develop 

it  

• Know what they are 

looking forward to and 

what they are worried 

about when thinking 

about transition to 

secondary 

school/moving to their 

next class 



PSHE Skills 

Year 5/6 

• Know own wants and 

needs  

• Be able to compare 

their life with the lives of 

those less fortunate 

• Demonstrate empathy 

and understanding 

towards others  

• Can demonstrate 

attributes of a positive 

role-model  

• Can take positive 

action to help others  

• Be able to contribute 

towards a group task  

• Know what effective 

group work is  

• Know how to regulate 

my emotions  

• Be able to make others 

feel welcomed and 

valued  

 

• Empathise with people 

who are different and be 

aware of my own feelings 

towards them  

• Identify feelings 

associated with being 

excluded  

• Be able to recognise 

when someone is 

exerting power 

negatively in a 

relationship  

• Be able to vocalise their 

thoughts and feelings 

about prejudice and 

discrimination and why it 

happens  

• Use a range of strategies 

when involved in a 

bullying situation or in 

situations where 

difference is a source of 

conflict 

• Identify different feelings 

of the bully, bullied and 

bystanders in a bullying 

scenario  

• Appreciate people for 

who they are  

• Show empathy 

• Understand why it is 

important to stretch the 

boundaries of their 

current learning  

• Be able to give praise 

and compliments to 

other people when 

they recognise that 

person’s achievements 

• Empathise with people 

who are suffering or 

living in difficult 

situations 

• Set success criteria so 

that they know when 

they have achieved 

their goal  

• Recognise the 

emotions they 

experience when they 

consider people in the 

world who are suffering 

or living in difficult 

circumstances  

 

• Are motivated to care for 

their own physical and 

emotional health  

• Suggest strategies 

someone could use to 

avoid being pressured 

• Can use different 

strategies to manage 

stress and pressure 

• Are motivated to find 

ways to be happy and 

cope with life’s situations 

without using drugs  

• Identify ways that 

someone who is being 

exploited could help 

themselves  

• Recognise that people 

have different attitudes 

towards mental 

health/illness  

 

• Recognise that people 

can get problems with 

their mental health and 

that it is nothing to be 

ashamed of  

• Can help themselves 

and others when worried 

about a mental health 

problem  

• Recognise when they are 

feeling grief and have 

strategies to manage 

them  

• Demonstrate ways they 

could stand up for 

themselves and their 

friends in situations where 

others are trying to gain 

power or control  

• Can resist pressure to do 

something online that 

might hurt themselves or 

others  

• Can take responsibility for 

their own safety and well-

being 

• Recognise ways they 

can develop their own 

self-esteem  

• Can express how they 

feel about the changes 

that will happen to them 

during puberty 

• Understand that mutual 

respect is essential in a 

boyfriend/girlfriend 

relationship and that 

they shouldn’t feel 

pressured into doing 

something that they 

don’t want to  

• Recognise how they feel 

when they reflect on the 

development and birth 

of a baby  

• Can celebrate what 

they like about their own 

and others’ self-image 

and body image 

• Use strategies to 

prepare themselves 

emotionally for the 

transition (changes) to 

secondary school 

R.E. 

(Devon 

Agreed 

Syllabus) 

U2.1 What does it mean if 

Christians believe God is 

holy and loving? (God) 

U2.3 Why do Christians 

believe that Jesus was the 

Messiah? (Incarnation) 

U2.5 What do Christians 

believe Jesus did to ‘save’ 

people? (Salvation) 

U2.7 Why do Hindus want to 

be good? 

U2.9 Why is the Torah so 

important to Jewish people? 

U2.12 How does faith help 

when life gets hard? 

Make sense of belief:  

• Identify some different 

types of biblical texts, using 

technical terms accurately  

• Explain connections 

between biblical texts and 

Christian ideas of God, using 

theological terms  

Understand the impact:  

• Make clear connections 

between Bible texts studied 

and what Christians believe 

about God; for example, 

through how cathedrals are 

designed  

• Show how Christians put 

their beliefs into practice in 

worship  

Make connections:  

• Weigh up how biblical 

ideas and teachings about 

God as holy and loving 

might make a difference in 

Make sense of belief:  

• Explain the place of 

Incarnation and Messiah 

within the ‘big story’ of the 

Bible  

• Identify Gospel and 

prophecy texts, using 

technical terms  

• Explain connections 

between biblical texts, 

Incarnation and Messiah, 

using theological terms  

Understand the impact:  

• Show how Christians put their 

beliefs about Jesus’ 

Incarnation into practice in 

different ways in celebrating 

Christmas  

• Comment on how the idea 

that Jesus is the Messiah 

makes sense in the wider story 

of the Bible  

Make connections:  

Make sense of belief:  

• Outline the ‘big story’ of 

the Bible, explaining how 

Incarnation and Salvation fit 

within it  

• Explain what Christians 

mean when they say that 

Jesus’ death was a sacrifice  

Understand the impact:  

• Make clear connections 

between the Christian belief 

in Jesus’ death as a sacrifice 

and how Christians 

celebrate Holy 

Communion/Lord’s Supper  

• Show how Christians put 

their beliefs into practice in 

different ways  

Make connections:  

• Weigh up the value and 

impact of ideas of sacrifice 

in their own lives and the 

world today  

Make sense of belief:  

• Identify and explain Hindu 

beliefs, e.g. dharma, karma, 

samsara, moksha, using 

technical terms accurately  

• Give meanings for the story 

of the man in the well and 

explain how it relates to Hindu 

beliefs about samsara, 

moksha, etc.  

Understand the impact:  

• Make clear connections 

between Hindu beliefs about 

dharma, karma, samsara and 

moksha and ways in which 

Hindus live  

• Connect the four Hindu aims 

of life and the four stages of 

life with beliefs about dharma, 

karma, moksha, etc.  

• Give evidence and 

examples to show how Hindus 

Make sense of belief:  

• Identify and explain Jewish 

beliefs about God  

• Give examples of some texts 

that say what God is like and 

explain how Jewish people 

interpret them  

Understand the impact:  

• Make clear connections 

between Jewish beliefs about 

the Torah and how they use 

and treat it  

• Make clear connections 

between Jewish 

commandments and how 

Jews live (e.g. in relation to 

kosher laws)  

• Give evidence and 

examples to show how Jewish 

people put their beliefs into 

practice in different ways (e.g. 

some differences between 

Make sense of belief:  

• Describe at least three 

examples of ways in which 

religions guide people in how 

to respond to good and hard 

times in life  

• Identify beliefs about life 

after death in at least two 

religious traditions, 

comparing and explaining 

similarities and differences  

Understand the impact:  

• Make clear connections 

between what people 

believe about God and how 

they respond to challenges in 

life (e.g. suffering, 

bereavement)  

• Give examples of ways in 

which beliefs about 

resurrection/ 

judgement/heaven/karma/r

eincarnation make a 



the world today, developing 

insights of their own. 

• Weigh up how far the idea of 

Jesus as the ‘Messiah’ – a 

Saviour from God – is 

important in the world today 

and, if it is true, what 

difference that might make in 

people’s lives, giving good 

reasons for their answers. 

• Articulate their own 

responses to the idea of 

sacrifice, recognising 

different points of view. 

put their beliefs into practice 

in different ways  

Make connections:  

• Make connections between 

Hindu beliefs studied (e.g. 

karma and dharma), and 

explain how and why they are 

important to Hindus  

• Reflect on and articulate 

what impact belief in karma 

and dharma might have on 

individuals and the world, 

recognising different points of 

view. 

Orthodox and Progressive 

Jewish practice)  

Make connections:  

• Make connections between 

Jewish beliefs studied and 

explain how and why they are 

important to Jewish people 

today  

• Consider and weigh up the 

value of e.g. tradition, ritual, 

community, study and worship 

in the lives of Jews today, and 

articulate responses on how 

far they are valuable to 

people who are not Jewish. 

difference to how someone 

lives  

Make connections:  

• Interpret a range of artistic 

expressions of afterlife, 

offering and explaining 

different ways of 

understanding these  

• Offer a reasoned response 

to the unit question, with 

evidence and example, 

expressing insights of their 

own. 

Music 

 

New Pop Music Space! Instrumentation Project 

VIOLINS 

Instrumentation Project 

VIOLINS 

The Teignmouth Oracle – A 

Tragic Seafaring Tale 

 

Summer Production 

Year 5 

Performing 

• Do they breathe in the correct place when singing? 

• Can they sing and use their understanding of meaning to add expression? 

• Can they maintain their part whilst others are performing their part? 

• Can they perform ‘by ear’ and from simple notations? 

• Can they improvise within a group using melodic and rhythmic phrases? 

• Can they recognise and use basic structural forms e.g. rounds, variations, rondo form? 

Composing (incl notation) 

• Can they change sounds or organise them differently to change the effect? 

• Can they compose music which meets specific criteria? 

• Can they use their notations to record groups of pitches (chords)? 

• Can they use a music diary to record aspects of the composition process? 

• Can they choose the most appropriate temp for a piece of music? 

Appraising 

• Can they describe, compare and evaluate music using musical vocabulary? 

• Can they explain why they think their music is successful or unsuccessful? 

• Can they suggest improvements to their own or others’ work? 

• Can they choose the most appropriate temp for a piece of music? 

Can they contrast the work of famous composers and show preferences? 

Year 6 

Performing 

• Can they sing a harmony part confidently and accurately? 

• Can they perform parts from memory? 

• Can they perform using notations? 

• Can they take the lead in a performance? 

• Can they take on a solo part? 

• Can they provide rhythmic support? 

Composing (incl notation) 

• Can they use a variety of different musical devices in their composition? (incl melody, 

rhythms and chords)Do they recognise that different forms of notation serve different 

purposes? 

• Can they use different forms of notation? 

• Can they combine groups of beats? 

Appraising 

• Can they refine and improve their work? 

• Can they evaluate how the venue, occasion and purpose affects the way a piece of 

music is created? 

• Can they analyse features within different pieces of music? 

• Can they compare and contrast the impact that different composers from different times 

will have had on the people of the time? 

MFL French 

(Language 

Angels) 

 

Planner G 

Phonics 

Lesson 

1 and 2 

The Weather 

(Intermediate 

Language Unit) 

Family 

(Intermediate Language Unit) 

Pets 

(Intermediate Language 

Unit) 

Olympics 

(Intermediate Language Unit) 

At School 

(Progressive Language Unit) 

At the Weekend 

(Progressive Language Unit) 

Year 5 

Listening and Responding 

• Listen more attentively and for longer.  

• Understand more of what we hear even when some of the language may be unfamiliar 

by using the decoding skills we have developed. 

Speaking 

• Communicate on a wider range of topics and themes.  

• Remember and recall a range of vocabulary with increased knowledge, confidence 

and spontaneity. 

Reading and Responding 

• Understand longer passages in the foreign language and start to decode meaning of 

unknown words using cognates and context.  

• Increase our knowledge of phonemes and letter strings using knowledge learnt from 

'Phonics Lessons 1 to 3'. 

Year 6 

Listening and Responding 

• Listen to longer text and more authentic foreign language material.  

• Learn to pick out cognates and familiar words and learn to 'gist listen' even when hearing 

language that has not been taught or covered. 

Speaking 

• Learn to recall previously learnt language and recycle / incorporate it with new language 

with increased speed and spontaneity.  

• Engage in short conversations on familiar topics, responding with opinions and justifications 

where appropriate. 

Reading and Responding 

• Be able to tackle unknown language with increased accuracy by applying knowledge 

learnt from 'Phonics Lessons 1 to 4' including awareness of accents, silent letters etc.  

• Decode unknown language using bilingual dictionaries. 



Writing 

• Write a paragraph using familiar language incorporating connectives/conjunctions, a 

negative response and adjectival agreement where required.  

• Learn to manipulate the language and be able to substitute words for suitable 

alternatives, e.g: My name, my age, where I live, a pet I have, a pet I don't have and 

my pet's name. 

Grammar 

• Revision of gender and nouns and learn to use and recognise the terminology of articles 

(E.g. definite, indefinite and partitive).  

• Understand better the rules of adjectival agreement and possessive adjectives.  

• Start to explore full verb conjugation (E.g. 'I wear...', 'he/she wears...' and also be able to 

describe clothes in terms of colour E.g. 'My blue coat'. 

Writing 

• Write a piece of text using language from a variety of units covered and learn to adapt 

any models provided to show solid understanding of any grammar covered.  

• Also start to incorporate conjugated verbs and learn to be comfortable using 

connectives/conjunctions, adjectives and possessive adjectives. E.g. A presentation or 

description of a typical school day including subjects, time and opinions. 

Grammar 

• Consolidate our understanding of gender and nouns, use of the negative, adjectival 

agreement and possessive adjectives (E.g. which subjects I like at school and also which 

subjects I do not like).  

• Become familiar with a wider range of connectives/conjunctions and more confident with 

full verb conjugation ‐ both regular and irregular. E.g. 'to go', 'to do', 'to have' and 'to be'. 

P.E./Games Health and Fitness (6) Invasion Games Gymnastics Swimming Athletics (6) Dance 

Playground Games ABC Sport Education Sport Education OAA Rallying 

• Use running, jumping, 

throwing, catching in 

isolation. 

• Use running, jumping, 

throwing and catching 

in combination. 

• Play competitive 

games. 

• Apply basic principles 

for attacking and 

defending. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to 

achieve their personal 

best. 

• Use running, jumping, 

throwing, catching in 

isolation. 

• Use running, jumping, 

throwing and catching 

in combination. 

• Play competitive 

games. 

• Apply basic principles 

for attacking and 

defending. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to 

achieve their personal 

best. 

• Use running, jumping, 

throwing, catching in 

isolation. 

• Use running, jumping, 

throwing and catching 

in combination. 

• Play competitive 

games. 

• Apply basic principles 

for attacking and 

defending. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to 

achieve their personal 

best. 

• Use running, throwing, 

catching in isolation. 

• Use running, jumping, 

throwing and catching 

in combination. 

• Play competitive 

games. 

• Apply basic principles 

for attacking and 

defending. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to 

achieve their personal 

best. 

• Use running, jumping, 

throwing, catching in 

isolation. 

• Use running, jumping, 

throwing and catching 

in combination. 

• Play competitive games. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Take part in outdoor and 

adventurous activity 

challenges. 

• Take part in OAA 

individually. 

• Take part in OAA within a 

team. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to achieve 

their personal best. 

• Play competitive 

games. 

• Develop flexibility, 

strength, technique, 

control and balance. 

• Perform dances. 

• Compare their 

performances with 

previous ones. 

• Demonstrate 

improvement to 

achieve their personal 

best. 

Year 5 (Continuous throughout the term) 

Acquiring and developing skills 

• Can they link skills, techniques and ideas and apply them accurately and 

appropriately? 

• Do they show good control in their movements? 

Evaluating and improving 

• Can they compare and comment on skills, techniques and ideas that they 

and others have used? 

• Can they use their observations to improve their work? 

Health and fitness 

• Can they explain some important safety principles when preparing for 

exercise? 

• Can they explain what effect exercise has on their body? 

• Can they explain why exercise is important? 

Year 6 (Continuous throughout the term) 

Acquiring and developing skills 

• Do they apply their skills, techniques and ideas consistently? 

• Do they show precision, control and fluency? 

Evaluating and improving 

• Can they analyse and explain why they have used specific skills or techniques? 

• Can they modify use of skills or techniques to improve their work? 

• Can they create their own success criteria for evaluating? 

Health and fitness 

• Can they explain how the body reacts to different kinds of exercise? 

• Can they choose appropriate warm ups and cool downs? 

• Can they explain why we need regular and safe exercise? 

GLOBAL 

CITIZENSHIP 

• Embedding Rights Respecting 

• Eco-Council 

• British Values 

• Play Leaders 



CURRICULUM 

ENRICHMENT 

Hello Yellow 

Anti-Bullying 

PCSO Safety 

Assemblies 

World Toilet Day 

Christmas Production 

Visit to local 

Community Centre 

Children In Need 

Buckfast Abbey Trip 

We The 

Curious Trip 

Just One 

Tree 

Project  

Eco-

Summit 

Day 

World Book Day 

DAISI Artist in school 

Cultural Champion Visit 

 Summer Production 

Skern Residential  

Crealy 

 

 

 

 

 

 


